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A WORD OF SUGGESTION

Broken educational careers can be mended. The pathway of 
progress is never blocked. The “ New Education” is for all who 
aspire and are willing to work.

Teachers’ College of Colorado provides a way in its High 
School Extension Courses and its Ungraded School for Adults, 
whereby each teacher who is not a high school graduate can com
plete her high school course, receive a diploma, meet the constantly 
advancing standards in the teaching profession, know the joy of 
unrestricted growth and prepare for a larger service.

If you have made mistakes in the past, if economic pressure 
has compelled you to leave school, do not give up the fight to obtain 
a higher education, but instead, read this bulletin, think, act, and 
become efficient.
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GENERAL INSTRUCTIONS

1. Bead this Bulletin thru carefully.

2. Fill out the enrollment blank and the advance standing 
sheet which accompany this bulletin and mail them today to the 
Extension Department of State Teachers’ College.

3. The advanced standing blank mentioned above should be 
accompanied in each instance by credentials (i. e., statements from 
each school where work has been done giving evidence both as to 
its quantity and its quality). In case time is necessary in order to 
secure these credentials, they can be sent in later, but this matter 
should not be neglected.

4. Teachers should transmit, also, to the Extension Depart
ment testimonials from various school authorities showing the de
gree of success attained in teaching.

5. Each course outlined in this bulletin is divided into forty- 
five study units—thus making one study unit equivalent to four pre
pared recitations in residence. These study units are prepared by the 
High School Department of Teachers’ College in the form of syllabi 
which can be obtained from the Extension Department of the Col
lege as soon as fees are paid and the enrollment and advanced 
standing blanks have been received by said Department.

6. One unit of credit, or fifteen hours, will be given for the 
successful completion of the forty-five lessons. A unit of credit 
in residence work consists of a subject taken five times a week, for 
thirty-six weeks, each recitation being forty-five minutes long. A 
unit is equal to fifteen hours. A student usually makes five hours a 
term and so earns fifteen hours, or one unit, in the course of a year 
in each subject studied. The extension unit will be as nearly as 
possible, the exact equivalent of the resident unit.

7. On receipt of the required fee and postage we will send 
you the first three study units of your course. You should do the 
work in the first study unit and return it to the Extension Depart
ment. I t will be given to the instructor offering the course. He
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makes his notations and grade on the paper and returns it to the 
Extension Department. We shall then send it to you. When we 
return the first study unit to you, we shall enclose the fourth study 
unit and when we return to you the second study unit, which your 
teacher has corrected, we shall enclose the fifth study unit, and so 
on until the course is completed. In this manner you will always 
have two study units, upon which you may be working, while the 
one you have mailed us is being corrected and returned to you. At 
the close of the Course you will have in your possession a series of 
valuable papers on the Course you have taken.

8. Experienced teachers, who are not high school graduates, 
will be granted recognition in terms of credit for their teaching 
experience. For additional information, relative to this matter, see 
discussion of equivalents on page 8 of this bulletin.

9. The fees are nine dollars per unit of fifteen hours. Three 
dollars must be paid when the enrollment blank is sent in, and 
three at the beginning of the second and third series of fifteen les
sons. Fees are payable in advance and papers are not graded until 
the same are paid.

10. Books are not furnished for these High School Extension 
Courses. A list of the books used in the various courses, the pub
lishers from whom they may be obtained and the prices that must 
be paid for them will be found on page 14.

11. All manuscripts and letters of inquiry (there need be but 
few of the latter if the bulletin is read carefully) are to be ad
dressed to the Extension Department, Colorado State Teachers’ 
College, Greeley, Colorado.

BEOKEN EDUCATIONAL CAEEEES

Only twenty-five per cent, of the pupils who complete the 
eighth grade ever enter high school, and many of those who enter 
fail to finish their high school course. The reasons for this exodus 
are manifold. Prominent among them are ill-health, the necessity 
of helping the home, and failure to appreciate the value of an edu
cation.
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If  by the use of the magic wand of some good fairy, the boys 
and girls in the “ teen age7’ could be transformed into the full 
stature of men and women in middle life, so that these ‘‘ boy-men7 7 
could see as men see and understand as men understand, and then, 
after a season, the “ boy-men77 were changed back into boys with 
m en7s vision, they would realize how tremendous the need of an 
education is.

The five or six dollars a week, which seems so attractive to the 
boy, would lose its charm, for he would see clearly that by accept
ing this he was permitting the golden years of youth to slip away— 
the years given us to prepare for life. Yes, these boys with men7s 
vision would understand that accepting the employment possible to 
boys, deprives them of the preparation essential to the largest suc
cess in life.

Mr. W. J. Bryan has said that it is better to go thru life 
without an arm than to leave the brain undeveloped. He says that 
men need their brains more than they need their arms, and yet in 
almost every village and every rural district there are young men 
and women who have left school because they did not think that they 
needed an education. By the time these young people are fifty, ex
perience, which effectively effaces from the minds of men the notion 
that an education is superfluous, teaches them their folly; but then 
they realize that it is too late to attain the highest development.

AN UNGRADED SCHOOL FOR ADULTS

It is never well to point out the mistakes of young people with
out making clear the way in which their errors may be corrected. 
The all important question, with reference to wasted educational 
opportunities, is, therefore, “ How can the individual who has 
reached maturity without completing a high school course and who 
has come to know the value of a high school education, best attain 
the desired goal?77

The Ungraded School for Adults is the answer that Teachers7 
College of Colorado makes to this question. Adults feel humiliated 
upon entering classes with children, and they cannot afford to 
spend the time in school necessary to take the work which has been 
omitted, step by step. There is yet another and still more import
ant reason why special provision should be made for the educa-
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tional needs of adults. I t  is that adults nearly always excel young 
people in their intellectual grasp.

The experiences of life have a very high educational value. 
The various types of schools of America have been slow to recog
nize the real significance of the fact that life is itself a school in 
which character can be developed and mental growth attained. By 
doing any kind of work and doing it well, the mind is made 
stronger and the character more dependable. The individual of 
twenty years or more who has taught, worked on a farm, or in a 
factory, during the years that other boys and girls are going to 
school, usually manifests upon returning to school, far more men
tal power than the pupils, fourteen or fifteen years of age, with 
whom he has been compelled to associate in the work of the class
room.

The Ungraded School for Adults provides a special school for 
adult students. I t  appreciates the value, in terms of character and 
intelligence, of the services rendered by the individual to the com
munity and gives a reasonable amount of credit for the same. And, 
most significant of all, it substitutes the power-unit for the time- 
u n it ; that is, when a pupil enters this school he is not classified at 
once, but is given the opportunity of proving his ability, and the 
time necessary to complete the high school course is made to depend 
upon the excellence of the work done. The adult student is entitled 
to a special promotion as soon as his ability to do college work has 
been clearly demonstrated. No one can enter the Ungraded School 
for Adults who has not reached the age of twenty years.

After the establishment of the Ungraded School for Adults, in 
the spring of 1914, many mature students took advantage of the 
opportunity which it afforded. Teachers who had been compelled 
for economic reasons to teach before completing their high school 
course found in this school the chance to show the strength which 
they had attained in many years of struggle and sacrifice, and, be
cause the power which they had gained in life’s hard school was 
taken into account, they were able to continue their education, and 
so vastly to increase their influence and helpfulness.

The experiment was a success from the first. The students in 
this group have shown remarkable strength. Their grades have 
been excellent, their attitude one of intense aspiration, and their
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conduct has been ideal. They have been enthusiastic, energetic, 
and untiring in their efforts at self-improvement, and they have 
rejoiced greatly in the opportunity to realize their hopes.

A CONNECTING LINK

The “ High School Extension’’ Courses which are described in 
detail in the pages which follow, enable the capable and aspiring 
teacher to increase the amount of school work which she can accom
plish each year and thus to shorten the time necessary to complete 
a high school course.

They constitute, in fact, a connecting link between the needs 
of the rural teacher, who must of necessity teach during the winter 
months, and the summer season of the Ungraded School for Adults, 
in which her previous training and her experience finds full recog
nition.

THE SUMMER SESSION

The Summer School is held at a time when teachers are free 
from the responsibilities of the school room and can therefore de
vote their whole energy to self-improvement.

Greeley is a delightful place to study. Separate classes, each 
taught by an expert, are organized for adult students and the 
couses are planned so that teachers can make the maximum progress 
under conditions that are the most congenial.

PREVIOUS TRAINING IS RECOGNIZED

Since the taxes of all the people go to support the educational 
institutions of the state, State Teachers’ College feels under obliga
tion to supply to the fullest extent of its ability the educational 
needs of the people of the entire state.

The College stands upon the broad democratic principle that 
each community should introduce into its local high school those 
subjects which, in the judgment of the people, will best prepare its 
graduates for the social and economic environment in which they 
must live.
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For this reason the work done in the smaller high schools is 
accepted where teaching force and equipment are at all adequate to 
the needs of the schools in question, as the equivalent of the work 
done in its own High School Department.

When in doubt as to the value of courses previously taken, the 
individual is given a trial and the ultimate decision as to the 
amount of credit to be given for said courses depends upon the 
quality of the work done after the pupil has enrolled in the High 
School Department.

RECOGNITION OF POWER GAINED THRU 
TEACHING EX PERIEN CE

He who does any piece of work and does it well is thereby bet
ter prepared to take up the duties which lie just beyond. If  this be 
true, it must follow that the teacher who devotes the best powers of 
her life to so organize truth, beauty and righteousness that the 
child, which follows the same laws of growth as the plant, may 
appropriate to itself these elements, out of which both mentality 
and character are developed, will, by the very nature of the process, 
increase her own mental and moral force, and that this increment 
of strength will assert itself when the teacher again becomes a 
student.

The Ungraded School for Adults was founded upon the 
hypothesis that teaching, together with other forms of life experi
ence, develops both mind and personality. The superiority of the 
unclassified group as tested by experience is so marked as to leave 
no doubt as to the tru th  of this hypothesis. Certain experiments 
and comparisons now being made are proving conclusively that the 
m aturity and experience of the experienced teacher does produce 
mental superiority, and seems to justify an attempt to measure in 
terms of credit this increased increment of power which teaching 
experience and life experience have developed.

The determinations must of necessity be individual. Much de
pends upon the aspirations, energy and sense of honor of the indi
vidual, and much, also, upon the attitude of the teacher toward her 
working during the years that she was getting her teaching experi
ence. Only earnest, conscientious effort brings appreciable strength 
to the life of the teacher.
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EQUIVALENTS

The following scale of credits granted for teaching experience 
is not a promise of what will he given in the future, but a statem ent 
of the average credit allowed for teaching experience in the past.

W here the m ental power of the individual is to be the basis of 
determ ining the amount of credit tha t can be granted for teaching 
experience, it is evident th a t the number of hours of credit can not 
be determined in advance—else it would be a gift. The individual 
entering the U ngraded School for A dults m ust prove his mental 
qualities before the number of hours that he is to receive for teach
ing experience can be ascertained.

The table below may, however, be regarded as the average 
measure of the superiority of the experienced teacher over the 
regular students (as nearly as this could be determined by the P rin 
cipal of the High School D epartm ent) as demonstrated in class 
room work, and, therefore, the amount of credit granted, on the 
average, to various types of teachers.

TABLE OF EQUIVALENTS

The teacher with rare  gifts may receive slightly more than the 
amount of credit set down in the table of equivalents, while some 
whose m ental superiority does not become apparent may receive 
much less.

1. Five years or more of teaching experience with first grade 
eertificate=one year of high school credit....................60 hours

2. Three years of teaching experience with first grade certifi- 
cate= three-fourths of a year of high school credit....45 hours

3. Two years of teaching experience with a first grade certifi- 
cate=one-half of a year of high school credit.............30 hours

4. Three years or more of teaching experience with a second 
grade certificate=one-half of a year of high school credit
  30 hours
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5. One year of teaching experience with a first grade certifi
cate, or two years with a second grade certificate=one-fourth 
of a year of high school credit........................................15 honrs

6. No recognition is given to third-grade certificates except in 
those cases where the individual shows marked ability in cer
tain lines and the failure in other lines is clearly due to the 
fact that the individual did not have the opportunity of at
tending good schools.

7. Persons who have steadily increased the grade of certificate 
held have been given certain recognition because of this evi
dence of improvement.

REFERENCES

It is advisable for all teachers who expect credit for teaching 
experience to forward with their application for advanced standing 
(see definite instructions on page 10) a list of references. This list 
should include

a. Superintendents.

b. Principals.

c. Board of Education.

d. Business Men.

PREPAREDNESS

Are your hopes for the future limited by a lack of educational 
preparation ? Is your horizon contracted by the necessity of going 
to work before completing your high school course ?

Are you getting the most out of life for yourself—the greatest 
possible enjoyment, the highest possible salary?

Do you want to share in the joy of service to your state, to 
your community, to your friends? in the joy of work well done? 
If so, better training points the way to service, and service, whether
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in the home or out of it, is the highest possible privilege you can 
claim.

There is a mental and moral preparedness, without which 
opportunities avail nothing. There are ready places for ready men 
and ready women. The learned attorney is never without clients. 
The skilled physician always has patients. Likewise the trained 
teacher, who understands, in a measure, the content of the chihUs 
mind and the laws that determine the child’s development, is sought 
after to the ends of the earth.

The responsibility of preparation rests with each individual. 
Those who have determination and spirit will find a way, while 
the inefficient will ever make excuses as in the past. Yet, in very 
truth, the higher institutions of learning have made it possible for 
everyone, who will, to receive a liberal education. To those who 
would prepare for larger service the way is plain, and the reward 
in terms of happiness and growth, inevitable.

TEACHERS’ COLLEGE IS PREPARED

No institution is rendering or can render as valuable service to 
the teachers of Colorado as Teachers’ College. Its plans are ever 
unfolding. No single group is to be neglected. The highly organ
ized Extension Department brings the means of a higher education 
to the homes of the teachers. The High School Extension Courses 
meet the needs of those who have been compelled by economic 
pressure to leave school, and the Ungraded School for Adults recog
nizes the mental power which teaching experience has developed 
and so shortens the time necessary to complete the high school 
course, and in the college itself innumerable plans are being devel
oped for the happiness, growth and inspiration of all teachers who 
are directly or indirectly connected with the great 4‘Columbia of 
the W est.”

HOW TO BEGIN HIGH SCHOOL EXTENSION COURSES

First read carefully the “ Definite Instructions” found at the 
beginning of the bulletin, then, after ordering your books from the 
publishers as directed under Instruction No. 10, and filling out the
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application for enrollment blank and the application for Advanced 
Standing blank as directed under Instructions Nos, 2, 3, 4, 5, note 
with care what is said about neat manuscripts and the way to use 
the syllabi as directed under Instructions Nos. 6, 7, 8, etc. After 
deciding upon the courses desired, the student should study the 
model lesson, description of subject matter, and outlines, which 
accompany the group to which the given subject belongs.

PLAN OF WORK

The Syllabus Plan is adopted because it will make possible a 
better grade of work. Directions for study are more definite and in 
greater detail.

The scope of the work will be extended in each succeeding bul
letin until every phase of high school work is available to those who 
desire to take high school extension courses.

NEATNESS OF MANUSCRIPT

There is no surer way to win the appreciation of your in
structors than to take great pains in the preparation of your manu
scripts. As teachers, you are aware of the favorable attitude of 
mind created by a paper in which the writing is neat, the spelling 
correct, and the paragraphing carefully done.

Give yourself, therefore, the advantage of this favorable 
psychological attitude on the part of your instructor.

DESCRIPTION OF COURSES

Each course is briefly outlined in the bulletin. The outline de
scribes the course and gives general instructions as to the method of 
study. When the first study unit is returned to the student, 
it will call attention to the ways in which he has failed to attain 
the ideals set forth in the preliminary outlines. These outlines, 
therefore, together, with the model lesson plans which accompany 
them, should be given very careful attention.
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INSTRUCTIONS FOR THE PREPARATION OF 
MANUSCRIPTS

If possible to obtain it, use paper that is eight and a half inches 
wide by eleven inches long.

W rite with pen and ink.
As manuscripts require letter postage, write on both sides of 

the paper.
Leave a somewhat wider margin at the left side of the paper 

than at the right.
Number each page at the top near the right margin.
W rite your name and address at the top of the first page near 

the left margin and your name on each succeeding sheet.
Designate problems and answers to questions by Roman numer

als placed in the middle of the page.
When outlines are called for, use care in numbering and in

denting sub-headings.
Do not roll your manuscripts. Send them flat or folded once.
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SAMPLE PAGE OF MANUSCRIPT

Albert Thompson, 1
Silverton, Colo.

PHYSICAL GEOGRAPHY.

I

A political division of the earth is one in which government 
and laws are uniform. I t is the product of human society.

A natural division of the earth is one in which the non-human 
conditions, such as vegetation, structure, relief, climate and animal 
life are uniform.

II

The boundaries of political divisions are definite and well 
known. They are recorded in treaties and laws made by the various 
governments concerned.

The boundaries of natural divisions are often vague and un
certain, depending upon varying natural conditions.

I I I

Natural divisions derive their greatest importance in 
geography from their relations to human affairs. And since peo
ple can get off the earth as easily as they can escape from the in
fluence of natural environment, the main problem of geography is 
to discover how and to what extent human life is related to natural 
environment.

IY

I. Natural provinces.
1. Intertropical.

a. General characteristics.
b. Types.
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COURSES AND TEXT-BOOKS

I. First Year Algebra—
Text-book—First Principles of Algebra, pp. 1-276 (Complete 

Course).
Author—Slaught and Lennes.
Publisher—Allyn and Bacon, Chicago.
Price— $1.20.
Credit—One unit, or fifteen hours.

II. Second Year Algebra—
Text-book—First Principles of Algebra, pp. 276-476 (Complete 

C ourse).
Author— Slaught and Lennes.
Publisher—Allyn and Bacon, Chicago.
Price—$1.20.
Credit— One unit or fifteen hours.

HI. English History—
Text-book—A Short History of England.
Author—Edward P. Cheyney.
Publisher—Ginn and Co.
Price— $1.40.
Credit—One unit or fifteen hours.

IV. High School Geography—
Text-book—High School Geography.
Author— Charles R. Dryer.
Publisher—American Book Co.
Price— $1.30.
Credit—One unit or fifteen hours.

V. General Science—
Text-book— General Science.
Author— Caldwell and Eikenberry.
Publisher—Ginn and Co., Chicago.
Price—$1.00.
Credit—One unit or fifteen hours.

VI. Textbooks—
a. The Short Story—

Textbook—The Short Story.
Author—EL A. Cross.
Publisher—A. C. McClurg, Chicago.
Price—$1.50.

b. The Novel—
Text-book— Silas Marner.
Author— George Eliot.
Publisher—Houghton Mifflin, Chicago.
Price—30 cents.

Text-book— The Marble Faun.
Author—Hawthorne.
Publisher—Houghton Mifflin, Chicago.
Price— 60 cents.

Text-book—Quentin Durward.
Author— Scott.
Publisher—Houghton Mifflin, Chicago.
Price—50 cents.
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T e x t-b o o k — T h e  T a le  o f  T w o  C it ie s .
A u th o r — D ic k e n s .
P u b l i s h e r — H o u g h to n  M ifflin , C h ic a g o .
P r i c e — 50 c e n ts .

T e x t-b o o k — T h e  S p y .
A u th o r — C o o p e r.
P u b l i s h e r — H o u g h to n  M ifflin , C h ic a g o .
P r i c e — 50 c e n ts .

T e x t-b o o k — T h e  L ig h t  T h a t  F a i le d .
A u th o r — K ip lin g .
P u b l i s h e r  D o u b le d a y , P a g e  & Co., N e w  Y o rk  
P r i c e — $1.50.

T e x t-b o o k — R a m o n a .
A u th o r — H . H . J a c k s o n .
P u b l i s h e r — L it t l e ,  B ro w n  & Co., B o s to n . 
P r i c e — $1.50.

T e x t-b o o k — C ra n fo rd .
A u th o r — M rs . G a s k e ll .
P u b l i s h e r — H o u g h to n  M ifflin , C h ic a g o .
P r i c e — 4'0 c e n ts .

C r e d i t  o n e  u n i t  o r  f i f te e n  h o u r s .

„ , . J ” f(!r m a t i0 n  rIa.tiVe t0  t h e  t e x t-b o o k s  to  b e  u s e d  in  c o u r s e s  n o w  in  
to  b e  s e n t  ”0u t  fU rm s h e d  w h e n  th e  s > l la b i  o f  s a id  c o u r s e s  a r e  r e a d y

A L G E B R A — C O U R S E S  I A N D  II 
G enera l  In s tr u c t io n s—

T h e  w o r k  o f  t h i s  c o u r s e  i s  d iv id e d  in to  tw o  y e a r s  o f  t h r e e  t e r m s  

tw o  y e a r sVe Cr®d i t  iS g iV 6n f o r  e a c h  t e r m  o r  tw o  u n l t s  f o r  t h e  fu ll

aTw1 T 0h ®, ®tu d ®n t  s h o u ld  r e a d  th e  a u t h o r ’s e x p la n a t io n s  v e r y  c a r e f u l ly  
a n d  s tu d y  th e  i l l u s t r a t i v e  p r o b le m s  th o r o ly  b e f o re  a t t e m p t i n g  to  
s o lv e  a n y  o f  t h e  e x e r c is e s .  Learn e a c h  o f  t h e  p r in c ip f e s  p r in te d  in  
i t a l i c s  a n d  n u m b e r e d  f ro m  I  to  X V III  a s  so o n  a s  i t  i s  r e a c h e d  in  t h e  
w o ik . A p p ly  t h e s e  p r in c ip le s  to  a l l  t h e  e x e r c i s e s  fo llo w in g .

W o rk  o u t  in  n e a t  f o rm  a n d  s e n d  in  e a c h  le s s o n  a s  o u t l in e d .  I f  t h e r e  
a r e  p r o b le m s  y o u  c a n n o t  so lv e , e i t h e r  w r i t e  f o r  s p e c ia l  h e lp  s t a t i n g  e x a c t ly  
y o u r  d if f ic u lty  o r  w o rk  th e m  o u t  a s  f a r  a s  p o s s ib le  in T h e i r ^ p r o p e r  p la c e  

t h e  l e s s o n  s h e e t  a n d  m a k e  a  n o te  t h e r e  c o n c e r n in g  y o u r  d if f ic u lty .
r „  £e s t  wiH b e  r e q u i r e d  a t  t h e  e n d  o f  e a c h  t e r m ,  q u e s t io n s
f o r  w h ic h  w ill  b e  s e n t  b y  th e  E x te n s io n  D e p a r tm e n t .

Three-fourths of the problems in each lesson m ust be correct or 
tu lre sso“  p ris t be done over. If several problems only are incor-oXrX.S.S' *M “nl

G enera l  D iv i s io n s —

A lg e b r a  (1 ) E x e r c i s e s  f ro m  p a g e  1 to  p a g e  92, 5 h r s  c r e d i t
A lg e b r a  (2 ) E x e r c i s e s  f ro m  p a g e  92 to  p a g e  198, 5 h r s  c r e d i t ’
A lg e b r a  (3) E x e r c i s e s  f ro m  p a g e  198 to  p a g e  273, 5 h r s  c r e d i t
A le e  b r a  s ^ e r c  S€S f ro m  p a g e  287 to  p a g e  364, 5 h rs .' c r e d i t '
A lg e b r a  (5) E x e r c i s e s  f ro m  p a g e  365 to  p a g e  444, 5 h r s  c r e d i t



-ĵ g S T A T E  T E A C H E R S  C O L L E G E

Algebra (6) General Review—W ork out and send in  the last two 
problems in every set of exercises, 5 hrs. credit, 
all back work is accepted.
De t ai l e d  I ns tr uc t i on s—

Send in your work in the following form: U&e ink and good note-
book size paper (about 8% by 11). W rite “Ans.” afte r each answ er Leave 
a space between problems large enough for notes by the  instructor. 
Send papers in flat, not rolled. Number your problems Keep papers in 
order and num ber pages. Do not attem pt to do any advance work unti

( Mode l  L e s s o n ) —

FIRST TERM ALGEBRA—LESSON I
Name Date

Introduction to Arithm etic 
Pages 2 and 3

I. Volum e=L. W. H.
“ “ 6X4X3.
“ “ 72 cu. in. Ans.

II. Volume=L. W. H.
“ “ 35X25X15.

“ 13,125 cu. ft. Ans.

III. And so on for the whole set.
Algebraic Operations 

Page 4
I. a-j-b. Ans. 

ab. Ans.

II. m

m—n. Ans.
(Double columns may be used where the work is short.)

E NG L I S H  H I S T O R Y — C O U R S E  III

In planning this extension course in English History we have a t
tempted to direct the attention of the student along lines which indicate 
the g reatest development of these people. To this end we have chosen 
eight m ajor influences in the ir history, subdividing these headings into 
forty-five study units, each study unit having in turn  its sub-headings 
as a guide for the student. In working out this course the student will 
be following the struggle for such basic principles as tolerance, democ
racy, industrial liberty, freedom of speech, or of the one great principles 
of liberty in a variety of applications.

Below is worked out a possible paper submitted on Study U nit III 
under the major topic of Religious Development, and a lesson heading 
of Catholic Church Organization.

ORGANIZATION OF CHURCH

Time—
670-690.

Organizer—
Theodore of Tarsus.
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Plan—
Head of Church—

Pope.
Districts—

1. England divided into the two archbishoprics of York and 
Canterbury.

2. Arch jishoprics divided into fifteen dioceses or bishops’ 
sees.

3. Bishops’ sees divided into many parishes.
Officers of Church—

1. Pope.
2. Archbishops.
3. Bishops.
4. Archdeacons.
5. Canons.
6. Priests.
7. Stewards.
8. Teachers.
9. Clerks.

Executive Authority—
1. Pope and Higher Church Officials.
2. Churcfi Courts.

Legislative Authority—
1. Church Officers.
2. Decisions of Courts.
3. Canons.

Judicial Authority—
1. Church Courts—

1. Time—
Started 1066.

2. Charges—
Heavy to help support church.

3. Jurisdiction—
1. Wills.
2. Inheritance.
3. Widows and orphans.
4. Questions of morality.

OTHER ORGANIZATIONS
Monasteries—

1. Purpose—
1. Oath, Chastity, Poverty, Obedience.
2. Teaching.

2. Supported—
1. Work of members at first.
2. Later gifts of property made them very wealthy.

3. Numbered—
1. Many hundred.

4. Influence—
1. For all that was good and fine until wealth brought cor

ruption.
2. Corruption brought disaster.
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5. Members—
1. Nuns.
2. Monks.

Shrines—
1. Places built by church for worship of sacred relics.

Chantries—
1. An endowment to pay expenses of keeping up a shrine and 

to support priests to perform service at it.
H I G H  S C H O O L  G E O G R A P H Y — C O U R S E  IV

There is no subject in the school curriculum which is broader in its 
application and presents a greater variety of relationships than a course 
in Geography. In this subject we have the combination of a pure and 
an applied science. We study the earth as a planet, an organism which 
shows the greatest capacity for development and which is the scene of 
all human activity. Under the head of Physical Geography, we view the 
Earth as it would be, if man had never lived upon it, then under Eco
nomic Geography, we consider it in all its types of environment which 
have contributed to his comfort, his education, and his civilization; and 
finally under Regional Georgraphy we view the great Earth in its non
human aspect and view the natural map as it has been formed for man’s 
habitation and utilization.

In this course, it will be our purpose to give the student a view of 
the Earth as a human planet; the scene of man’s activity; the source of 
his products, his manufactures, trade, customs, language, and govern
ment; and to present the true relationship of the human specie to its 
environment. The following lesson is submitted as a suggestion to the 
student in the method of study and also as a sample of how the results 
of his study should be reported to the teacher:

FIRST STUDY UNIT 
High School Geography

Text—
Charles Redway Dryer’s High School Geography.

Assignment—
Chapter One.

Study—
The Solar System—

The meaning and all that it ipcludes.
The Planet Earth—

Its mass, composition, and relation to other members of 
the system.
The spheres of the Earth and their arrangement.
The position in the orbit, its revolution and rotation, 
latitude, longitude and seasons.
The important points in the cycle of changes—

The Vernal Equinox.
The Summer Solstice.
The Autumnal Equinox.
The Winter Solstice.

Economic Relations—
The influence of these conditions on the Earth as the 

home of man.
The solar day and the civil day.
Standard time, the Calendar, the Moon, the Month, 
and the Week.
Influencees on Fauna and Flora.
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Maps and Map Projection—
Orthographic Projection.
Stereographic Projection.
Globular Projection.
M ercator’s Projection.
Mollweid’s Equal-area Projection.
Conical Projection.

Original W ork—
Project a map of some section of your imm ediate neighbor
hood, using one or the other of the above forms.

GENERAL SCIENCE— COURSE V

There is a general lack in abundant, concrete, and rationalized ex
perience which has made it extremely difficult for pupils to secure the 
desired results from the first course in science th ru  the presentation of 
any one of the differentiated sciences. Experim ents have been under 
way for several years with the purpose of securing an organization of 
science m aterials and methods which will prove more educative. These 
experiments have been performed with a view of developing a  more 
usable fund of knowledge about common things and a more scientific 
attitude in interpreting  the problems of every-day life.

It will be our purpose in this course to give the student an oppor
tunity  to utilize his in te rest and ability in such a way tha t more effective 
and profitable work may hereafter be done in the  differentiated sciences.

The following is subm itted as a sample lesson:

FIRST STUDY UNIT

Text, Caldwell and Elkenberry’s General Science. Chapter 1. 
Some characteristics about air—
Air as m aterial—

Its composition, weight and general characteristics.

W orking under w ater—
The laying of foundations, caisson and shaft work. 
Diagram illustrating  methods of working under water.

W eight of air—
Methods of determ ining weight of air.
The use of the barom eter.
General characteristics of the aneroid barometer.

Air pressure—
M easurem ents of air pressure.
Altitude and air pressure.

Effects of tem perature—
Use and description of the therm om eter.
F arhrenheit and centigrade therm om eters.
General effects of expansion.
Convection currents.
Hot air furnaces.
Chimneys.

Importance of air tem perature.
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ENGLISH LITERATURE—COURSES VI a, VI b 

Description of Course

The extension work offered in Etnglish L iterature is a reading course 
in which fifteen short stories and six novels are to he read. A w ritten 
report of each is required. One unit or fifteen hours credit is given for 
the satisfactory completion of the work. The study of the short stories, 
which constitutes one-third of the course, should be done first. (Study 
unit syllabi will not be furnished for this course. The instructions which 
follow are to take the place of the syllabi.)

1. Preliminary Study—
Read carefully Chapters 1-8, inclusive. This is necessary in order 

to know how to study the short story. No w ritten report of the reading 
is required. The w ritten reports of the stories will show whether or 
not the prelim inary reading has been done thoroly.

2. Plan for study of the short story—
Use these questions as suggestions pointing the way to your study 

of each short story. Combine the answers, making a unified essay of 
from three to four pages.

1. W rite a brief synopsis of the story in  not more than three para
graphs.

2. S tate the theme. Is it true?
3. W hat is the tone of the story; tragic, serious, humorous, farcical 

poetic, dreamy?
4. Is th is a story of character, incident, or setting?
5. Make a list of the characters: a. The principal characters; b. 

Those of secondary im portance; c. Those used merely as back
ground.

6. W hich of the characters have distinct individuality? Are the 
characters true to life? W hich is your favorite? Why?

7. Is the setting in teresting  for its own sake, or is it used merely 
as a background for the characters and incidents?

8. W hat seems to have suggested the title?
9. W hat is the author’s point of view?

10. The m ost effective short story is one th a t employs characters 
highly worth knowing and thru  these works out a great theme 
upon a stage (background or setting) suited to the action and 
the people of the story. Does the story you are studying fall 
short in any of these four specifications? Comment at length 
upon this question.

3. Directions—
W rite on one side of theme paper, using pen and ink. Submit one 

report a t a time.

4. Following is the list of short stories to be studied. The report of 
each story constitutes one study unit.

F irs t Study Unit—The Necklace.
Secojnd Study Unit—The Prodigal Son.
Third Study Unit—The Princess and the Vagabone.
Fourth Study Unit—On the Stairs.
F ifth  Study Unit—The House Opposite.
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S ixth  Study U n it— The A dventure of th e  Speck led  Band.
Seven th  Study U n it— W ill o ’ th e  Mill.
E igh th  Study U n it— M artha's F ire  P lace.
N in th  Study U n it— Dr. H eidd egger’s E xperim ent.
T enth Study U n it— T hree A rsh ins o f Land.
E leven th  Study U n it— T he Father.
T w elfth  Study U n it— W here L ove Is, T here God Is A lso.
T h irteen th  Study U n it— T he M ysterious Bride.
F ourteenth  Study U n it— The T aking of the Redoubt.
F ifteen th  Study U n it— The Truth of the O liver C rom well.

Course VI b— The  Novel
1. Direct ions—

T his is a  read ing course in  w h ich six  n o v e ls are to be read. A w rit
ten  report o f each  is to be m ade according to th e  study  plan g iv en  below . 
W H te on one sid e  of them e paper, u sin g  pen and ink. Subm it one report 
at a tim e.

2. Plan for study of novel—
U se  th e se  q u estion s a s su g g estio n s po in tin g  the w ay to your study  

o f th e  novel. Com bine th e  answ ers, m aking a unified e ssa y  of from  five 
to s ix  pages.

1. W rite  a tw o  or three-page sy n o p sis  of the story.
2. W hat is  the them e or purpose?
3. W hat is th e  se ttin g  of th e  story;

a. T im e. b. P lace, c. Background.
4. Study of characters—

a. Are th ey  true to life?
b. Are th ey  w orth know ing?
c. W hich  is  your favorite?  W hy?

5. W rite  a brief sk etch  of the author—
a. W hen and w here w as he born?
b. W hen did he w rite  th is  novel?
c. D oes th is story  throw  any ligh t on h is life  or personality?

3. F o llow in g  is  th e  lis t  of n ov e ls  to be read in  th e  order ind icated .
E ach report co n stitu tes  five study units.
S tudy U n its  One to F iv e— S ilas M arner.
Study U n its  S ix  to T en— T he M arble Faun.
Study U n its E lev en  to F ifteen — T he T ale  o f T w o C ities.
S tudy U n its  S ix teen  to T w enty— Q uentin Durward.
Study U n its  T w enty-one to T w enty-five— T he Spy.
S tudy U n its  T w enty-six  to T hirty— S e lec t one—

T he L ittle  M inister.
T he L ig h t T hat F ailed .
Cranford.
R am ona.

ADDITIONAL HIGH SCHOOL EXTENSI ON COURSES  
ARE IN P REP ARATION

T he sy llab i of th ese  courses w ill be ready for d istr ibu tion  at the tim e  
in d ica ted  im m ed ia te ly  a fter  the nam e of the course.

The courses now  in preparation  are to be la rge ly  vocation a l in type. 
T hey are in tended  to correlate  w ith  th e  hom e life  of th e  ind ividual and 
to  g ive  th e  practical in form ation  w hich  w ill en ab le  each  stu d en t to  pre
pare for greater  efficiency and larger serv ice  in th e  w ork w h ich  he is  
n ow  doing. -

STATE TEACHERS
COLLEGE Oi COLORADO

-■ *. Cck>„
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VII. Applied Botany.............................. ................................................ Sept. 1, 1917
Fifteen-hour Course.

The sub jec t w ill be developed from  an  econom ic po in t of view. 
A fter a p re lim inary  study of th e  parts , s tru c tu re  and function  of p lan ts, 
special em phasis w ill be placed upon p lan t culture, p lan t hygiene and th e  
econom ic im portance  of p lan t conservation  and im provem ent.

VIII. Home Economics........................................................................ Sept. 1, 1917
F ifteen-hour Course.

Both in  theo ry  and in  p ractice , th is  course w ill differ m ateria lly  from  
th e  dom estic science course o rd inarily  found in  h igh school curricu la .

S tuden ts tak in g  th is  course w ill deligh t in  seek ing  th e  ac tive  co
opera tion  of th e  hom e and of ce rta in  social and econom ic forces w ith in  
th e  environm ent of th e  hom e.

In addition  to  cooking and sew ing, p rac tica l lessons will be given 
in  bookkeeping, m arketing , landscape gardening, and a r t  as perta in in g  
to in te rio r decoration .

IX. Arithmetic ....................................................................................... Sept. 1, 1917
Fifteen-hour Course.

T his course is in tended  as a  p rac tica l aid to  teachers. A rithm etic  is 
no t th e  science of juggling  figures, b u t a science of th e  re la tion  of 
quan tity . W hen  it  is m ade concre te  and re la ted  to  life, it  becom es a 
joy to  both  teach ers  and pupils. I t  should co rre la te  w ith  bookkeeping, 
m arketing , th e  problem s th a t  a rise  in  hom e-m aking, and th e  problem s in 
m odern  life industries.

X. American Literature........................................................................ June 1, 1918
F ifteen-hour Course.

An ex tension  course in  A m erican L ite ra tu re  w ill be offered Ju n e  1, 
1918, and m ay be stud ied  during  th e  follow ing year. T his w ill be a re a d 
ing  course, and w ill include th e  carefu l study  of rep re sen ta tiv e  essays,

o ra tions, poems, sh o rt sto ries , and novels, to g e th e r w ith  a  brief, com 
prehensive  study  of th e  h is to ry  of A m erican L ite ra tu re . An oppor
tu n ity  w ill be given, also, for th e  read ing  of som e c u rre n t li te ra tu re .

XI. America's Relation to World Problems................................... June 1, 1918
F ifteen -hour Course.

W ar w as declared  by A ustria  ag a in s t Serbia. T he Eluropean world 
mobilized. A m ericans ig n o ran t as to  causes m obilized fo r a seige of 
book shops and lib ra ries  th a t  th ey  m igh t be b e tte r  inform ed.

T his course  has been  planned  to  sa tisfy  th is  dem and fo r in fo rm a
tion. T he m a te ria l of th e  course has been organized so th a t  th e  s tu d en t 
m ay follow th e  forces w hich have been o p era tiv e  in  b ring ing  about th is  
huge conflict. W ith  th is  E uropean  background  th e  s tu d en t should be 
able to  follow w ith  g re a te r  in te lligence  th e  p a rt w hich th e  U nited  S ta tes 
has  played, and m ay play in  regard  to th e  g rea t problem  w hich is being 
th ra sh ed  ou t in E urope—D em ocracy. T he course w ill include a resum e 
of F rench , G erm an, R ussian , and I ta lian  h is to ry , w ith  cross re fe ren ces  to 
E ng lish  h is to ry  since th e  tim e of th e  C ongress of V ienna, th e  problem  
being  to follow th e  grow th  of th e  D em ocratic ideals in  th e  various gov
e rn m en ts  and to  see w h at th is new  philosophy has m ean t to  th ese  people 
in  th e ir  re la tio n  to th e  g rea t struggle.


